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1. Introduction

The theme of this conference is extensive and complicated. It is not clear at first sight what the link can be between, say, religious education in the classroom and the activities of the European Union.

After some discussion people in the school or the church can see the relevance of Europe as a subject for their work, but the reaction is often rather defensive: will we lose our freedom or the possibilities to develop our own concept of education? Will there be one European schoolsystem and what will happen to RE?

In an article about the future of RE in Europe the German theologian and educationalist Karl Ernst Nipkow also points to this defensive attitude, when he states: ‘For RE two questions are interrelated. Until now, if ever, only the first question has been asked: “How should RE in state schools in the European states be renewed in view of the necessity to introduce a ‘European dimension’ in school? “ The opposite question has been neglected: “What kind of RE does the future Europe need for its own renewal?”’ (my translation) 

As ICCS we chose for this conference a broader perspective: how can we, as a European, ecumenical organisation, relate our educational responsibility, with a special interest in the spiritual dimension of education, to Europe? 

The word ‘spiritual’ I use as a broader concept than ‘religious’.  Spirituality can be religious, but not necessarily. It also has to do with morality, with ideals, with a sense of beauty, with sensibility and devotion, with creativity and self-knowledge. Spirituality is an attitude as well: we can say of a person that she or he is very  spiritual. We can also speak about ‘spiritualities’, as (historical) forms into which a certain tradition has developed, for example the Cistercian monastic tradition, which was an important spiritual movement in the 11th century on a real European scale. The remains of that movement are still visible in many places in Europe.

I will use the word spirituality here according to this loose description, although, looking at the ongoing discussion in Britain about spiritual development in school, I am aware of the complexity of it. I think that the content of the concept is not served by a clear-cut definition. It belongs to the nature of spirituality that the discussion will be a never ending story, because it is an open and dynamic concept. Or to say it with a quotation from Rabbi Hugo Gryn, in a publication of Alan Brown and Joan Furlong: “Spirituality is like a bird: if you hold it too tightly, it chokes; if you hold it too loosely, it flies away. Fundamental to spirituality is the absence of force.” 

This is all about spirituality on a personal level; and that is right. Spirituality starts with and is rooted in the person. That is also the level on which you work in education: with the individual persons and the small group. 

But we can also speak about spirituality on a political level, which refers to a policy which is not exclusively based on economic and materialistic interests, which respects the human need for meaning and religion, which refers to moral standards, and so on. I think that the word ‘commitment’ links the personal and the political spirituality. In general one can say that spirituality enriches individuals in their understanding of, and ability to relate to, themselves, others and society as a whole.

So the quest for a heart and a soul of Europe is a quest for commitment and spirituality of the European citizens.

The churches are invited to contribute to a soul for Europe and I want to reflect on what the possible educational part in this process could be. 

The rest of my talk will be structured as follows:

· 2. education and the EU 

· 3. Europe and the churches

· 4. a Christian view on education

· 5. what is our homework for school, church and state?

2. Education and the EU
Education is not the first item that comes to your mind when the EU is discussed. At the start of the European Community coal, steel, nuclear power and agriculture were the key issues, and at the moment the economic issues are dominant. During the first half of this year, under the presidency of the Dutch government, the treaty of Amsterdam was developed, as the follow up to the Maastricht treaty and as the foundation of the EMU. The debate concentrated on the financial criteria to enter the monetary union and which countries would be allowed to participate in the European currency. But there were also many other items, such as the question about broadening or deepening the union, the Common Foreign and Security Policy and the Co-operation in Justice and Home Affairs. 

But within this large political and economical framework many other subjects find their place, such as culture and education.

For a long time the concern for education in the EU was limited to vocational training. In the Treaty of Rome (of 1957) the only article on education (128) gave the Community the competence to formulate general measures to implement a common vocational training policy. This policy was based on European economic needs, fostering language capabilities and establishing comparable examinations throughout Europe; in short, strengthening ‘human resources’ alongside the increasing economic and political integration of Europe. 
 

This economic orientation in the education policy raised critical comments from educationalists and from the churches. In 1990 in Loccum, Germany, in a symposium  organised by ICCS and the RPI Loccum, a statement was published with critical remarks about the education documents of the European Commission. Concerning the economic orientation in education the document states: “This lack of the human dimension of education can also be observed in recent documents of the European Commission on Education and vocational training. Human beings, in these documents, are seen only as  a factor for improving economy (human recourses). This turns back the recognised and achieved standards of education in all European countries. Where certain topics in humanities, including religion, are not taught education must remain deficient, if not ineffective.” 

The ratification of the Treaty of Maastricht in 1992 meant a new step in the education policy of what was from then on called the EU. One of the activities of the community, summed up in Article 3, is ...”(p) a contribution to the development of quality of education and vocational training as well as for the development of cultural life in the Member States.” In line with the principle of Subsidiarity, which is defined in Art.3b, the Community is only allowed to support and supplement the activities of the Member States.

Art.126 is about general education. Activities in this field can only be undertaken, ”while fully respecting the responsibility of the Member States for the content of teaching and the organisation of education systems and their cultural and linguistic diversity.”  Some of the mentioned activities are: developing the European dimension in education, encouraging the mobility of students and teachers, promoting co-operation and exchange of information and encouraging the development of youth exchange. Art.127 is devoted to the implementation of a vocational training policy.

Since ‘Maastricht’ and the fall of the iron curtain, the associated countries of middle- and eastern Europe can take part in the education programmes of the EU.

According to these agreements, the EU has to pursue a careful education policy, while strictly respecting the principle of subsidiarity. The content and organisation of education remains mainly the competence of the national states. How far the programmes for exchange and co-operation unofficially and indirectly influence national education systems is difficult to say, but one might question at least two points:

1. developing the European dimension in education is not possible without influencing the content of education;

2. neglecting or even denying the factor ‘religion’ in education by Brussels makes it difficult to get exchange programmes financed in which this dimension is explicitly present.

3. The Churches and Europe
What can be the Christian contribution  to education within the European context? To answer that question it may be helpful to look at the churches’ vision on Europe.

For a long time Europe has not been a theme for the churches, especially not for the Protestant churches. The European integration process, with its orientation on economics, technology and labour market, was seen as a task for the political and European institutions. But this integration process is running far from smoothly now and some speak of a crisis. For many politicians as for example the former president of the European Commission, Jacques Delors, it has become clear that Europe needs a vision, based on fundamental, European values. Meeting church leaders in 1992 in Germany, Mr.Delors declared that it is not possible to build Europe exclusively on the basis of financial and legal expertise. He said: “When we will not succeed in the coming ten years to give a soul to Europe - with spirituality and a sense for meaning - then the whole business will fail. Therefore I want to give a new impulse to the spiritual and intellectual debate on Europe, and I invite the churches to actively participate in this debate.” 

Also Mr. Delors’ successor, Jacques Santer, addresses an appeal to ‘religious communities and all the currents of thought in which Europe is so rich.’ “We need them to reflect upon our common venture. In a Union whose influence on the lives of citizens is growing, we have to consider Europe’s spiritual dimension. This is not a matter for the institutions. So the churches must contribute their thoughts on the challenges to our society as we gradually move towards European integration. Indeed the churches can be of considerable help to us in overcoming the materialism which still too often characterises our civilisation.”  He also stresses the need and the possibility of inter-religious dialogue: “A constructive dialogue must take place between the representatives of the Catholic, Protestant and Orthodox Churches of Europe and the representatives of Islam, Judaism and all the humanisms.” 
 

Concerning the character of a churches’ contribution, a civil servant within the European Commission, remarked: “We do not expect from the churches solutions for our problems; what we expect is a new vision.” 

It is clear that these politicians realise that the churches have their own approach, based on their inspiration from the Gospel and their faith in God. A churches contribution to a vision of Europe will have to do with fundamental values, with spirituality and with justice, peace and integrity of creation. Laws, regulations and problem solving is, and remains, the task of the politicians.

A good and appropriate starting point for the churches could be the original motives for the European integration.

After the Second World war many were convinced that nationalism and the disastrous antagonisms in Europe should be overcome in a political way. In 1949 the Council of Europe was founded, but this institution lacked power, because it remained intergovernmental. That was not enough for the founding fathers of the EC, the French politicians Jean Monnet and Robert Schuman. They strove for peace and reconciliation between the old enemies Germany and France, by bringing the pillars of the war industry, steel and coal, under the control of a supra national authority. For that purpose the European Community for Coal and Steel was founded in 1951 with six members: France, Germany, Italy, Luxembourg, Belgium and The Netherlands. The same countries signed, in 1957, the Treaty of Rome, which was the start of the EC and Euratom. Because political integration soon failed, the activities were concentrated on economic co-operation. When Great Britain, Ireland and Denmark joined the EC in 1973, it meant for them mainly the entrance into the common European market.

Only during the last years has the discussion about the ideals of the European integration returned, but now related to a concept of Europe, that is larger then just western Europe; this discussion is explicitly related to middle- and eastern Europe.

Looking at the participation of churches in this European discussion,  it becomes clear that there is a difference between the Roman Catholic Church and the Protestant and Anglican churches; the latter hardly have a clear opinion about Europe, while the former has a well defined position concerning Europe and its contribution to the European integration. 

3.1 The Roman Catholic Church and Europe
The commitment of the actual Pope John Paul II to Europe became e.g. obvious in 1990, when he convened a special European Bishops Conference to assess the special situation in Europe and to determine the challenge of the church. Two questions were at stake at this conference:

· an historical question: which gifts have the churches east of the iron curtain to offer to the churches in the west and vice versa?

· and for the future: how has this exchange of gifts to be developed in the mission in Europe, which means for the new evangelisation of Europe? 

This question about a new evangelisation of Europe evoked many critical questions, especially in the Protestant and Orthodox world.

In the many publications and speeches it becomes clear how important this theme of European integration is for the RC Church. And it is conspicuous how self evident it is for the RC Church, that this integration or unification presupposes a Christian foundation.

In this vision Europe is a creation of the Gospel: “Europe is built up by peoples and nations, who had the privilege to receive the message of the biblical Word, the Gospel.” and: “Our civilisation can only be saved by a new evangelisation of the culture”, so said the arch bishop of Paris, Cardinal Jean-Marie Lustiger. That is the motivation of the RC Church to support the European integration process. A central item in the Catholic policy, and in the statements of the pope, is the respect for human rights. A second item, and also often underlined by this pope, is the open character of the EU: middle- and eastern Europe, as the ‘other lung of Europe’ belong to it.

In the Netherlands the RC bishops recently showed their commitment to Europe in the media. Bishop Muskens - who gained some international fame by his statement that when you are hungry, and there is no other solution, it is morally acceptable to steal a loaf of bread - published a book under the title Every man has a name, Plea for a social Europe. 
  For him, the task for Christians is to protect and support a social Europe. He sees too much of calculation and distance and too little of compassion and commitment in European policy. The quest for a European identity is crucial to him. 

It is clear that the responsibility for Europe belongs to the fundamental convictions of the RC Church. 

3.2 Protestants and Europe
In general the Protestant churches and organisations are not well represented in the European institutions and also the theme Europe has been absent in Protestant and ecumenical debates  for a long time. The most important reasons for this phenomenon are: 

· Protestant churches have predominantly a national orientation, which is reflected in their names: Church of Scotland, Netherlands Reformed Church.

· The ecumenical movement, as a correction to this national character, has a global orientation. The WCC has more links with the UN and the Third World, while Europe was rather marginal in the ecumenical policy. The European Ecumenical Assembly of 1989 in Basel was the first large ecumenical meeting that was dedicated to Europe. The assembly in Graz last month was the follow up and next step in this process.

· During the cold war ecumenical life in East and West was seperated.. It is only since 1990 that the whole of Europe is in the picture.

After the fall of communism the three confessional branches of Christianity convened special church meetings, which reflected three different approaches:

1. the Roman Catholic Bishops Synod in Nov./Dec. 1991 in Rome focused on: new evangelism in Europe

2. the Orthodox primates met in March 1992 in Istanbul about Christian unity

3. the Protestant church leaders met in March 1992 in Budapest. The most important aims of this meeting were:

· To give a higher profile to Protestantism as the third Christian movement in Europe besides Roman-Catholicism and Orthodoxy

· To encourage the Protestant minority churches in south-, middle- and eastern Europe

· To look for answers from the Protestant tradition at the great questions concerning Europe after the change (Wende) in eastern Europe and at the eve of ongoing economical integration in western Europe.

None of the three conferences, however, showed much progress compared with the pleas already made in Basel for the unity of Europe as a whole. The great dilemmas on the agenda of the European Union were still absent from the churches’ agenda. 

A Dutch and a German report
Recently, several Protestant churches produced a report about Europe. As examples, I take the reports of the General Synod of the Netherlands Reformed Church, ‘Hart en ziel voor Europa?’ and that of the Evangelical Church in Germany, called :’Europa fordert die Christen’.

In the Dutch report, the conclusion about the above mentioned church meetings runs as follows: “A real response to Delors’ challenge for a contribution of the churches to a reflection on Europe is still not be found. The Roman-Catholic approach is too triumphalistic, the Orthodox approach too defensive and the Protestant too marginal.” (p.190)

The report rejects a restoration of the ‘Christian Europe’ and recognises that old models of connecting ‘faith’ and ‘life’ cannot be restored. But new models are not yet available.

But there are elements available to build up a new approach for a Christian vision upon Europe.

Both reports underline and support the original intentions of the integration process: peace, reconciliation and justice, and they argue that these motives now apply to Europe as a whole. The reports still contain criticism of several aspects of the European integration (democratic deficit, primacy of market forces, social exclusion, ineffective foreign policy) but the difference former statements of the churches is: “that such criticism is no longer expressed from the sideline, but from a positive assessment of the European integration process as such.” 

But the reports are also self-critical. The EKD Document  e.g. points at the ambivalent relation between religion and nationalism.

The reports argue that the social dimension in Europe should be supported, especially in relation to unemployment, inequality in life conditions, migration, asylum and development policy. The aim should be a Europe as a community of solidarity.

What is wanted is not a return to a Christian Europe, but a political culture, based on human dignity and freedom and  in which a balance is sought between self-determination and co-operation, and between individuality and plurality. The best model for that aim is a federal Europe that takes the principle of subsidiarity seriously.

Both reports see this as a challenge for churches and ecumenical organisations, that have to be worked out in the coming years.

The German report explicitly made a statement about education in Europe. 
 

The education policy should be based on a comprehensive concept of education. Essential for education is the orientation on and the perspective for, the whole of life, which means that it always has a religious-ethical dimension. In education one must learn to cope with national, religious, ethical and cultural differences and develop skills to handle complex structures and plurality. Only when you do not need to fear for your own identity, can you be open to others and take responsibility.

The document warns that the role of religion in education should not be neglected or marginalised.

Over the last few years the role of the Ecumenical European Commission on Church and Society has become more important. The EECCS has supported and stimulated the European churches to reflect upon Europe and has developed relations with the European institutions on behalf of the churches. In a recent publication, dealing with the question of enlargement of the EU, the role of the churches is discussed and the conclusion is: The “..Protestant scepticism regarding European integration is now something of the past, especially as, since the break-up of the Soviet Union and the end of the Cold War, the dividing line constituted by the Elbe has disappeared. Recent reports and declarations by Protestant Churches in Europe have shown a growing recognition of the importance of conscious, sustained and voluntary effort on the part of European states to create permanent institutions and structures the aims of which are to ensure peace, justice and reconciliation between nations.” 

4. A Christian view on education in Europe
Although the role of education and school is obvious in such a process of integration towards a social, just  and peaceful Europe, it is seldom that churches have a well-defined and developed vision on education. To my knowledge, the EKD-report is the only official church publication  with a standpoint on the relation between education and Europe. It would be very helpful, if churches and institutions such as EECCS, would support and stimulate educators to develop a Christian vision on education in an integrating Europe. This does not mean that we have to start from scratch; a lot of reflection has been done on school level and sometimes on a national level as well. I will just mention some aspects for such a vision.

It is impossible to speak about the Christian view on education, there always will be a diversity of opinions and approaches, but some elements in the Christian tradition can be seen as fundamental for such a view.

The first thing to say, looking at the European developments, is that from a Christian point of view education cannot be reduced to vocational training or preparation for the labour market. Human beings are not just ‘human recourses’ but persons in their own right. Education should support and stimulate knowledge, but also emotions and attitudes. To become a responsible and active person, in private life as well as in the society, one needs knowledge, but also values; without values knowledge becomes worthless. The school should aim at the professional, cultural and personal preparation for life of the pupils/students. From their tradition Christians are motivated to contribute to a comprehensive concept of education.

Such a comprehensive concept of education can only be developed within the concrete context of a school. The possibilities and limitations of schools can differ enormously under the influence of national, political traditions (schoolsystem, relation between church-state, position of churches and other religions) and local circumstances. But a centrally developed school concept will not function when it is dropped on the school in a top-down model. A school concept can only become a living and lived  reality when the people in the school are partners in the developing process and can decide on their own educational concept. (although reality can be different)
But there are general principles in the Christian tradition, of which I give some examples, that can constitute for a comprehensive concept of education.

· From the doctrine of creation we learn that all people, children and adults, are equal before God. Therefore all learning and teaching individuals, irrespective of their descent, intelligence, skills etc., have a right for support, guidance and loving devotion.
· In the Christian tradition there is a consciousness of errors and failure by human beings, but also the promise of forgiveness and reconciliation and so the certainty of a new start.

· In the Christian concept of identity the idea of the other is implied and difference is included. One of the problems in Europe is the exclusion of others, on account of race, religion, sexual inclination or nationality. For that reason it is so important that churches support a comprehensive concept of education oriented towards peace, freedom, reconciliation and justice.

When we work this out for school education, this can mean for example:

· in history teaching the past is not treated in an absolute or ideological way, but is scrutinised critically and former errors such as colonialism and other forms of oppression are critically and honestly presented;

· an active drive against prejudice and discrimination is part of the school policy as well as a positive preparation for an open, democratic and multicultural society;

· special attention is given to the spiritual dimension of life in the teaching in the class room and in school life as a whole. The school should try to become a community of learning and living, in which all participants are interested in the others and all are prepared to take responsibility for each other.

4.1 The role of religion in education.
Special attention should be given to the role of spirituality and religion in education. I have mentioned already that in the EU religion is not recognised as a political or social factor; in their strict interpretation of the separation between church and state, religion is exclusively a private affair. From that perspective religion does not exist in education, although one can perceive some changes in the EU. Firstly, there is now a programme, financed by the EU, called “Giving a Soul to Europe”, which is co-ordinated by EECCS. Secondly, in the Treaty of Amsterdam , churches and religious communities are mentioned for the first time: “The Union will respect and does not prejudice the status under national law of churches and religious associations or communities in the Member States”. (unofficial formulation on Internet)

This position of the EU is different from that of the Council of Europe. The Council of Europe, with a long tradition of her member states in middle- and eastern Europe, has recognised the important role of religion in society, culture and also education. For that reason the Council published  an important recommendation on religious tolerance in a democratic society.

In a brochure of four European educational organisations (ICCS, IV, EFTRE and ECCE) called ‘Education and Europe’, the role of religion in education is analysed in several aspects:

- religion as part of culture: the historical contribution of religions to the European culture.

- religion as currently operative factor in society: religious ideas are still working in ethical questions or social institutions.

-religion as an element in the interpretation of self and world.

This means that religion can play a supportive and positive role in the social, cultural and personal development of students.

These remarks apply to the whole of education, but the possibilities for state schools are sometimes limited. The interpretation of the separation between state and church and the relation between church and school differ from country to country. In some countries RE is compulsory for all, elsewhere it is only a subject in confessional or church schools or it is no official subject at all.  

In the publication of this organisation two goals are formulated in relation to Europe:

1. We want to dedicate ourselves to the view that European education policy is based on a comprehensive concept of education.

2. We want to commit ourselves to the view that religion will find its position in the school curriculum.

The challenge is, how to realise these goals now.

5. Homework for school, church and state.

My conclusion is, that working on spirituality in schools and supporting and stimulating the spiritual development of pupils and students can be a contribution to the integration process of Europe. Not a Europe of any kind, but a social, just, democratic and peaceful Europe. 

This means a challenge for schools and educators, for the churches and for the politicians.

· For the schools it means that they should make Europe, or the European dimension, a theme in their education and in other activities. In several school-subjects this can be present, including in RE. In line with some of the best aspects of the European tradition, this should always be a critical approach. This means, according to Nipkow, that the best way for RE to serve the European dimension is to transcend this dimension and to look at things from a global perspective. 

· For the pupils it can be important when the school participates in international/European exchange programmes. The meeting with other people in circumstances and conditions different from their own, can expand the horizon of pupils and make them aware of the European reality. A condition for the success of those meetings is, of course, a good preparation and  good supervision of the process.

· The churches should continue their reflection on a vision of Europe from a Christian perspective. Inherent in such a vision  is, in my opinion, that such a vision is developed at the basis of church-life, that is in collaboration with the church-members in the parish. The European dimension can come to life in all kind of ecumenical and inter-religious contacts. There is an existing network of contacts between local churches in eastern- and western-Europe, which can become of great importance for the European dimension in the churches.

· The challenge for the politicians is, that they should realise the importance of education in the on-going integration process in Europe, and the important role spirituality and religion can play in that process. 

In general, one can say that a concept of Europe that is not supported by a vast majority of European citizens never can succeed. This is also clear to the current President of the European Commission, Jacques Santer: “If we do not regain the support of the public, we will fail.” 

To gain the support of the young generations education will be indispensable for Europe.
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